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• Progressive	  State	  Standards	  require	  content	  area	  teachers	  to	  implement	  reading

instruc<on	  in	  their	  classrooms	  (i.e.	  social	  studies).	  	  
• STRIVE	  prac<ces	  yield	  posi<ve	  effects	  on	  student	  reading	  outcomes	  in	  social	  studies	  

classrooms	  (Simmons	  et	  al.,	  2010;	  Hairrell	  et	  al.,	  2011).	  
• It	  remains	  unknown	  the	  most	  effec<ve	  way	  to	  deliver	  professional	  development	  to	  

content	  area	  teachers	  (i.e.	  researcher-‐	  or	  school-‐provided).	  

The	  current	  study	  inves<gates	  a	  professional	  development	  model	  comparing	  three	  
experimental	  condi<ons:	  (a)	  researcher	  delivered	  STRIVE	  PD,	  (b)	  school	  delivered	  STRIVE	  PD,	  
and	  (c)	  typical	  social	  studies	  prac<ce.	  

1. What	  are	  the	  effects	  of	  assignment	  to	  the	  three	  experimental	  condi<ons	  on	  (a)	  student	  
comprehension,	  vocabulary,	  and	  content	  knowledge	  and	  (b)	  implementa<on	  fidelity?	  

2. What	  levels	  of	  fidelity	  are	  achieved	  and	  how	  does	  fidelity	  mediate	  the	  effect	  of	  
assignment	  on	  student	  outcomes?	  	  

3. What	  student	  and	  teacher	  characteris<cs	  moderate	  the	  effects	  of	  the	  distributed	  and	  
enhanced	  professional	  development	  model	  on	  student	  outcomes?	  	  

• The	  18-‐week	  instruc<onal	  sequence	  is	  supported	  through	  a	  distributed	  and	  enhanced	  
professional	  development	  model	  featuring	  highly	  specified	  comprehension	  and	  
vocabulary	  prac<ces	  embedded	  within	  social	  studies	  instruc<on.	  

• Professional	  development	  mee<ngs	  include	  an	  ini<al	  training,	  bimonthly	  study	  team	  
mee<ngs,	  and	  ongoing,	  online	  coaching.	  

• STRIVE	  lessons	  were	  supported	  through	  detailed	  lesson	  plans	  anchored	  to	  progressive	  
state	  standards.	  

• Professional	  development	  and	  lesson	  materials	  were	  developed	  to	  support	  the	  gradual	  
release	  of	  responsibility	  to	  teachers.	  	  
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Preliminary	  Results	  
	  
	  

Discussion	  and	  Next	  Steps	  
• Table	  1	  reports	  the	  pre-‐tes<ng	  results	  for	  the	  first	  of	  three	  non-‐overlapping	  cohorts	  in	  

the	  study.	  
	  
• Table	  2	  reports	  benchmark	  data	  for	  the	  first	  of	  three	  proximal	  measures	  administered	  

throughout	  the	  STRIVE	  interven<on	  in	  Cohort	  1.	  

• Future	  data	  for	  Cohort	  1	  will	  include	  benchmark	  measures	  at	  two	  addi<onal	  <me	  points	  
as	  well	  as	  post-‐test	  scores.	  

	  
• At	  the	  conclusion	  of	  the	  study,	  data	  will	  be	  available	  for	  all	  three	  cohorts	  allowing	  for	  a	  

fully-‐powered	  analysis	  of	  results.	  	  

• In	  addi<on	  to	  student	  reading	  outcome	  data,	  social	  validity	  and	  professional	  
development	  feedback	  will	  be	  measured	  using	  teacher	  ra<ng	  scales.	  

	  

	  
• Less	  than	  36%	  of	  students	  in	  grades	  4;	  this	  trend	  con<nues	  in	  later	  grades	  	  (NAEP,	  
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